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High.and low o

RN T~ The witter winds biow!

mrey fill the hallons with drifts of snow, .

N And sweep on the hills a pathway clear ;
P They hurry the clildren  along to. school,

"

And whistle a song for the happy

New Year.

See “How the Wind Blows!” p. 59.
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Teachers and School Officers are requested to
examine the following features of this book, viz.:=—

The conversational character of a large portion of
the reading matter, which serves to cultivate an
easy and natural style of reading.

The subject matter of the reading lessons, contain-
ing, as they do, the largest possible amount of in-
formation consistent with maintaining a proper
degree of interest:” Even fairy tales have been used
to “point a moral.”

The careful gradation secured by introducing
only an average of fourteen “mew words” in each
lesson, and those of a kind well suited to the pu-
pils’ immature age and imperfect understanding.

The illustrations—the productions of some of the
best American artists and engravers—the finest and®
most artistic ever used in a schoolbook,

The beautiful script, never before equaled in any
schoolbook, of a size suited to correspondence and
general school work.

The new type, made expressly for this book, fur-
nishing a clear, open page—a most important ele-
ment in preserving the eyesight of young chil-
dren.

Copyright, 1884, by A. S. BARNES & CO.
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The Language Lessons, at once numerous and
comprehensive. They serve—

1. To develop the perceptive faculties of pupils by
stimulating investigation—the prelude-.to all
accurate knowledge.
cultivate oral expression in giving the re-
sult of such investigation.
cultivate the habit of giving written, as well
as oral, expression to thought.
secure complete and connected statements,
instead of the rambling modes of expression
S0 common among young pupils,
show the pupil that certain word forms are
necessary before he uses them.
lead the pupil, step by steppsghrough the
intricate changes of English wordsforms, with-
out attempting to teach him the technical
terms of grammar.
enable the pupil to give the substance of a
lesson without entering into tedious and un-
important details.
cultivate ease in writing, either with pen or
pencil, and incidentally to teach the use of
capital letters, punctuation marks, etc.

Articulation Exercises, distributed throughout the
book, where they will be used, and not at the
beginning, where they are less convenient.

Maxims for Memorizing are included in the text,
that clear-cut, well-defined expressions of homely
truths may be learned at an early age, and aid
in the formatipn of character.

Woerds dejined, at end of book.
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GENERAL DIRECTIONS.

As the pupil’s success in nearly all other branches
depends upon the ease and rapidity with which he
js able to gather thought from the printed page, it
follows that reading is the most important school
exercise.

To enable young teachers to secure good re-
sults in this branch of school work, the following
suggestions are offered.

In conducting reading classes,. never permit a
pupil to lounge. Insist upon his standing erect,
in an easy and graceful position.

Never be satisfied with anything short of a
clear, distinct articulation.

Do not expect a pupil to read a plece under-
gtandingly till he has mastered the meaning of
the new words. i

Never allow a pupil to read words, the meaning
of which he does not comprehend.

Do not permit a pupil to read in a listless,
dreary monotone, but with the same variety of
expression as in conversation.

Do not omit the poetry. It is no more difficult
to read than prose, and far more beautiful.
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Show pupils what sounds the diacritical marks
represem:,, that they may be able to pronounce new
words without assistance,

Have pupils write out, syllabify, and
hew words at the heads of lessons,

Remember that éxample and pr
than precept and rule,

accent all

actice are better

LANGUAGE LESSONS.

SPECIAL DIRECTIONS,

Do not omit the exercises

at the e
- T nd of each

They will amply repay you for the
and labor spent upon them.

They contain the dé\'elopmont of all the im-
bortant parts of speech. The necessity for their
use is shown, and likewise the ehang;
declension and comparison.

Remember that bupils can not
understandingly until they
their use. :

time

S In their

apply word forms
see the necessity for

Call attention teo the termin
such as dropping the final e, doubling the final
t.jonsonant, ete. They aid the bupil greatly in learn-
Ing to spell accurately.

Have the exercises written in
handwriting.

ational changes—

a neat and legible
Refuse to accept or look over any
hasty or ill-written work. Your
in the end.

Se

task will be easier

; e that pupils use capital letters and bunctua-

tion marks properly in every exercise,

In correcting these exercises in the class room
s e

let pupils exchange papers or slates, so that they
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may compare their work with that of others. It
serves to encourage those who have done well and
to stimulate the others to do better.

Finally, go over the exercises yourself on the
blackboard, performing the work indicated, and
permit pupils to compare and correct their work
by examining yours. .

Practice pupils in changing the forms of sen-
tences to secure variety of expression (see p. 42).

Procure simple pictures, like that on page 191,
for pupils to examine and write stories about.
This stimulates them to draw on their imagina-
tion in giving reasons for what they see.

In this way, composition becomes less difficult,
and soon the child will begin to originate mind
pictures of its own.

Read short, interesting stories to pupils, and
have them reproduce the important features from
memory. It is an admirable exercise.

Take some simple subjects and make analyses,
like those given in this book, on the blackboard.

Ask questions about each part, securing answers
from pupils.

Unite these answers and combine them into
paragraphs.

Arrange the paragraphs in logical order.

Stimulate pupils to investigate for themselves,
and then to write the results.

Remember that

% True ease in writing comes from art, not chance.”
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Punctuation Marks are points used in writing or
printing, to make the meaning of what we read
plain to us.

The Marks of Punclueation are the Comma (,),
Semicolon (;), Colon (r), Period (.), Interrogation Point
(?), Exclamation Point (!), and Dash (—).

The Comma, Semicolon, and Colon are used to
divide long statements into smaller parts, so that
they may be read more easily.

Example.—Some things we can do, and others we can not:
we can walk, indeed; but we can not fly.

The Period is used at the end of a statement, a
command, or an abbreviation.

Examples,—Mr. Smith has a fine house.
Go directly home.

The Interrogation Point is used at the end of a
question,

Example.~Where did you go ?

The Exclamation Point is used at the end of an
exclamation.

Example~0h! How fast he runs!

The Dash is used to show a sudden change in
the thought.

Ezxample.—He did not know-how could he know ?—that his
father was dead.
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Other Marks used in writing and printing are
the Apostrophe (?), Hyphen (-), Quotation Marks (* ”’),
and Parenthesis (()).

The Apostrophe shows that one letter or more is
omitted from a word. It also indicates ownership.

Examples.—Q’er for over. ’Twas for it was.

The man’s hat.

The Hyphen is used to unite two words in one.

Examples—Text-book. Golden-rod.

The Quotation Marks are used to show another’s
words.

Example—~John said, ““Let us play hide and seek.”

The Parenthesis is used to inclose words intended
for explanation or reference.

Examples.—Roy (that was the boy’s name) said he would go.
In the Third Reader (p. 49) you will find a pretty
story.
Acecent is the pronouncing of one syllable of a
word more forcibly than the rest.

Emphasis is the pronouncing of one or more
words in a sentence more forcibly than the others.

Articulation consists in giving to every letter its
correct sound.
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VOWELS.
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DIPHTHONGS. LESSON 1I

oi, oy (unmarked), as in oil, boy ji 2 =y ~
s 2 elel e | 1ain raiskd long'ly sérv’ants
sleep t1 gérs loxd’ed trav’él Ing
CONSONANTS. méon In‘dia mid’dly  geén’tly man
in bad m as in meé Vv in yés J
Hida n nod z “ froze
ox P put | ng sing
S R e “Now, Uncle George,” said Milly, “we
ha s sd sh shé
just 5o th think are ready to hear the story you were to

T B | 7 -
kite very | th theé tell 118.”

1t we& | whw), “ what “Well, children, sit down and I W.L;l].
EQUIVALENTS. | tell you a story about a tiger.

VOWELS, “A lady and a gentleman, with their
in what 6 like %l as in edme . r were traveli nr
siihid o8 S e baby, a little boy, were traveling through

113@15: 0 4 ¢ wrk i a lonely part of India.
gir 1,G o “ ¥ put, eou , T SeRe Wl : :
policge | ¢ ¢« py ’ “One night they had to sleep near a

te, ryle ' Ty thick wood, and the lady, after kissing
CONSONANTS. ' her baby, put him into a swinging cot.

race g like j as in eage “Tn the middle of the night she
eat B ing Koo rhinic :

sehool S g Mo - started up and cried out—' O my baby!
maghine| x % ks « & pxo

{ - - ‘ ,
X like gz as in exist & My b&b}fv! Where is my baby ?

UNCLE GEORGE’'S TIGER STORY,
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