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news of my beloved uncle’s death, and informed me of legacies
left by him to me and my brothers. Thus fate itself, though in a
manner so deeply affecting, provided me with ‘the means for
working out my next plan,

The die was now cast. From this moment onwards my inner
life received a quite new signification and a fresh character, and
yet I was unconscious of all this. I was like a tree which
flowers and knows it not. My inward and outward vocation and
endeavour, my true life-destiny and my apparent life-aim were
still, however, in a state of separation, and indeed of conflict, of
which I had not the Temotest conception, My resolve held firm
to make architecture my profession ; it was purely as a future
architect that I took leave of all my companions,

At the end of April 1805, with peace in my heart, cheerfulness
in my soul, an eager disposition, and a mind full of energy, I
quitted my old surroundings. The first days of an unusually
lovely May (and I might here again recall what I pointed out
above, that my inner and personal life invariably went familiarly
hand in hand with external Nature) I spent with a friend, as a
holiday, in the best sense of the word. This was a dear friend
of mine, who lived on an exceedingly finely-situated farm in the
Uckermark.* Art had improved the beauty of the somewhat
simple natural features of the place, in the most cunningly-devised
fashion. In this beautiful, retired, and even solitary spot, I
flitted, as it were, from one flower to another like a very butterfly.
I had always passionately loved Nature in her adornments of
colour and of dewy pearls, and clung to her closely with the

gladsomeness of youth. Here I made the discovery that a land-
scape which we look upon in sympathetic mood shines with
enhanced brilliancy ; or as I put the truth into words at the time,
“The more intimately we attach ourselves to Nature, the more

she glows with beauty and returns us all our affection.” This

was the first time my mind had ventured to give expression

* The pretty district bordering the river Ucker, in pleasing contrast with
the sandy plains of Brandenburg ; it lies at no great distance from Berlin,,

so that it forms the favourite goal for a short excursion with the people of
that arid city,
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to a sentiment which thrilled my soul. Often in' l‘ater hfe\ };ur‘i
this phrase proved itself a very ti‘L‘lth to me. M.y {1‘=e11d o;e Zlaj,
begged me to write something in his all.aum = d{d 50 l'l.i'l\:l'l dm:f-t}h-l
To write anything borrowed went against me, T:)I‘l it ere- .\\1 ;
the relations existing between me and the book’s owner; rand
to think of anything original was a tasl? 1 ‘fclt ?o be Ell[‘.L]OSI‘. beyon
my powers. However, after long thinking 1_t over in t}TC. 01;:;1
ai;, comparing my friend’s life and my 0\-:;1} in all lheﬁu"' :jpiint
I decided upon the following phra?.e e To th‘cc may . c;w h:y
soon grant a settled home and a loving wife ! _’lo n-w, W 1; (,t‘S 1e
drives me restless abroad, may she leave. but _]J:lSt so 1.m1u mlef
as to allow me fairly to discern my relations with my inmost Zel
and with the world.” Then my thoughts grew clcar','an
continued, “ Thou givest man bread ; let my aim be to give man
h‘r;l*’;l;' not even then fully apprehend the meaning of what I1 {md
said and written, or I could not of cours:e ha.ve held -?C\)Hﬁrn] yﬂ:o
my architecture scheme. I knew as ,3(, nmthe‘rlm}, se Angrloni
real life, neither my goal nor my hfes path thit 1er.d n mb
afterwards, when I had for some time‘ been engage uponh ty
true vocation, I was not a l;tt]c? astonished over the prophetic
i m-phrase of mine. .
natllxllnlzasefrﬂlliliiaibﬁavs often observed that a man’s spirit, Vw‘hgn‘tt}t
first begins to stir within him, utters many a'far-a‘walslr‘pflop ciz
thought, which yet, in riper age, iattams. its ma1 isa “]jjn,-aht_
consummation. I have especially noticed this recently in r}c,_t
minded and active children; in fact, I have often bcc‘n q;ln'e
astounded at the really deep truth.s cxpress?d by‘ theall.a in :hc_;:;
butterfly life. I seemed to catch glimpses of a sy [?‘130,]]2 t:u ni;
this; as if indeed the human soul were even alrcav) (i‘;m t.ng
to shake itself free from its chr}:alllls—wrappmg, or were bursting
> oments of the eggshell.
OEI?&I—\‘I]:;ZZ?S,TEMIG on my journey, I visited my eldest b;o‘thetr,
of whom I have so often spoken, alnd 'shall haw_e yet so often to
k. and found him in another district, to V&'hl{:l‘l h.e had been-
Spea"t d minister. He was as kind and full of affection as ever;
zﬂgozzsiead of blaming me, spoke Wit}.) especial approv-al o‘f r}r:‘y
new plans. He told me of projects which had allured h:n in his
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youth, and still allured, but which he had lacked the strength of mind
to speak of. His father’s advice and authority had overawed him
in youth, and now the chain of a settled position in life held him
fast. To follow the inward voice faithfully and without swerving
was the advice he offered me, and he wrote this memorandum in
my album when I left him, as a life motto :—* The task of man
is a struggle towards an end. Do your duty as a man, dear
brother, with firmness and resolution, fight against the difficulties
which will thrust themselves in your path, and be assured you
will attain the end.”

Thus cheered by sympathy and approval, I went my way
from my brother’s, strengthened and confirmed in my determina-
tion. My road lay over the Wartburg.* Luther’s life and
fame were then not nearly so well appreciated and so generally
understood as now, after the Tercentenary festival of the Reforma-
tion.f My early education had not been of the kind to give me
a complete survey of Luther’s life and its struggle; I wa; hardly
thoroughly acquainted indeed with the separate events of it. Yet
I had learnt in some sort to appreciate this fighter for the truth
by having in my last years at school to read aloud the Augsburé
Confession to the assembled congregation during the afternoon
service on certain specified Sundays, according to an old-fashioned
Church custom.f 1 was filled with a deep sense of reverence as
I climbed ““Luther’s path,” thinking at the same time that Luther
had left much behind still to be done, to be rooted out, or to be
built up. :

.Shortly before Midsummer Day, as I had arranged with my
friend, I reached Frankfurt. During my many weeks' journey in
th lovely springtime, my thoughts had had time to grow calm
and collected. My friend, too, was true to his word : aand w; at
once set to work together to prepare a prosperous fugure for me
The plan of seeking a situation with an architect was still ﬁrml_y:

* Whither Luther fled for refuge after the Diet of Worms in 1521 ; and
whe.re, protected by the Elector of Saxony, he lay concealed for a ,'e
During this year he translated the Bible. s

T Held all over Protestant Germany in 1817.

I Our children still in like manner “sa i i
' y their catechism ” >
church in old-fashioned country places. e
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held to, and circumstances seemed favourable for its realisation ;

but my friend at last advised me to secure a livelihood by
giving lessons for a time, until we should find something more
definite than had yet appeared. Every prospect of a speedy
fulfilment of my wishes seemed to offer, and yet in proportion
as my hopes grew more clear, a certain feeling of oppression
manifested itself more and more within me. I soon began
seriously to ask myself, therefore :—

« How is this? Canst thou do work in architecture worthy of
2 man’s life ? Canst thou use it to the culture and the ennoble-
ment of mankind ? ”

I answered my own question to my satisfaction. Yet I could
not conceal from myself that it would be difficult to follow this
profession conformably with the ideal I had now set before me.
Notwithstanding this, 1 still remained faithful to my original
scheme, and soon began to study under an architect with a view
to fitting myself for my new profession.

My friend, unceasingly working towards the accomplishment
of my views, introduced me to a friend of his, Herr Gruner, the
headmaster at that time of the Frankfurt Model School,* which
had not long been established. Here I found open-minded young
people who met me readily and ingenuously, and our conversation
soon ranged freely over life and its many-sided aspects. My own
life and its object were also brought forward and talked over. 1
spoke openly, manifesting myself just as I was, saying what I
knew and what 1 did not know about myself.

“Qh,” said Gruner, turning to me, “give up architecture ; it
is not your vocation at all. Become a teacher. We want a
teacher in our own school. Say you agree, and the place shall be
yours.”

My friend was for accepting Gruner’s proposal, and I began to
hesitate. Added to this, an external circumstance now came to
my knowledge which hastened my decision. I received the news
namely, that the whole of my testimonials, and particularly those

* This school, still in existence up to 1865 and Iater, but now no longer in
being, had been founded under Gruner, a pupil of Pestalozzi, to embody and
carry out the educational principles of the latter.
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that I had received in Jena, which were amongst them, had been
lost. They had been sent to a gentleman who took a lively
interest in my affairs, and I never found out through what mis-
chance they were lost. I now read this to mean that Providence
itself had thus broken up the bridge behind me, and cut off all
return. 1 deliberated no longer, but eagerly and joyfully seized
the hand held out to me, and quickly became a teacher in the
Model School of Frankfurt-on-the-Main.*

The watchword of teaching and of education was at this time
the name of Pestarozzi. It soon became evident to me that
Pestalozzi was to be the watchword of my life also; for not only
Gruner, but also a second teacher at the school, were pupils of
Pestalozzi, and the first-named had even written a book on his
method of teaching. The name had a magnetic effect upon me,
the more so as during my self-development and self-education it had
seemed to me an aspiration—a something perhaps never to be
familiarly known, yet distinct enough, and at all events inspiriting.
And now I recalled how in my early boyhood, in my father’s house,
I had got a certain piece of news out of some newspaper or
another, or at least that is how the matter stood in my memory.
I gathered that in Switzerland a man of forty, who lived retired
from the world,—Pestalozzi by name,—had taught himself, alone
and unaided, reading, writing, and arithmetic. Just at that time I
was feeling the slowness and insufficiency of my own development,
and this news quieted me, and filled me with the hope and trust
that I, too, might, through my own endeavour, repair the deficien-
cies of my bringing-up. As I have grown older I have also found
it consolatory to remark how the culture of vigorous, capable men
has not seldom been acquired remarkably late in life. And in
general I must acknowledge it as part of the groundwork under.
lying my life and the evolution of my character, that the contempla-
tion of the actual existences of real men always wrought upon
my soul, as it were, by a fruitful rain and the genial warmth of
sunshine ; while the isolated truths these lives enshrined, the

* There is a smaller town called Frankfurt, on the Oder. “ Am Main,”
or ‘An der Oder,” is, therefore, added to the greater or the smaller Frankfurt
respectively, for distinction’s sake.
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principles those who lived them had thought out and embodied
in some phrase or another, fell as precious seed-corn, as it were,
or as solvent salt crystals upon my thirsty spirit. And while on
this head I cannot help especially calling to mind how deep and
lasting was the impression made upon me in my last year at
school by the accounts in the Holy Scriptures of the lives of
earnestly striving youths and men. I mention it here, but I shall
have to return to the subject later on.*

Now to return to the new life which I had begun. It wasonly
to be expected that each thing and all things I heard of Pestalozzi
seized powerfully upon me ; and this more especially applies to a
sketchy narrative of his life, his aims, and his struggles, which I
found in a literary newspaper, where also was stated Pestalozzi’s
well-known desire and endeavour—namely, in some nook or corner
of the world, no matter where, to build up an institution for the
education of the poor, after his own heart. This narrative, espe-
cially the last point of it, was to my heart like oil poured on fire.
There and then the resolution was taken to go and look upon this
man who could so think and so endeavour to act, and to study his
life and its work.

Three days afterwards (it was towards the end of August 1805)
1 was already on the road to Yverdon,} where Pestalozzi had
not long before established himself. Once arrived there, and
having met with the friendliest reception by Pestalozzi and his
teachers, because of my introductions from Gruner and his col-
leagues, | was taken, like every other visitor, to the class-rooms,
and there left more or less to my own devices. [ was still very
inexperienced, both in the theory and practice of teaching, relying
chiefly in such things upon my memory of my own school-time, and
I was therefore very little fitted for a rigorous examination into
details of method and into the way they were connected to form
a whole system. The latter point, indeed, was neither clearly
thought out, nor was it worked out in practice. What I saw was
to me at once elevating and depressing, arousing and also bewil-

* He never does, for this interesting record remains a fragment.

T Situate at the head of the lake of Neuchatel, but in the canton of Vaud,
in Switzerland.
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dering. My visit lasted only a fortnight. I worked away and
tried to take in as much as I could ; especially as, to help me in the
duties I had undertaken, I felt impelled to give a faithful account
in writing of my views on the whole system, and the effect it
had produced upon me. With this idea I tried to hold fast in my
memory all I heard. Nevertheless I soon felt that heart and mind
would alike come to grief in a man of my disposition if I were to
stay longer with Pestalozzi, much as I desired to do so. At that
time the life there was especially vigorous; internally and exter-
nally it was a living, moving, stirring existence, for Prince Har-
denberg, commissioned by the Austrian Government, had come
to examine thoroughly into Pestalozzi’s work.#

The fruits of my short stay with Pestalozzi were as follows :—

In the first place, I saw the whole training of a great educational
institution, worked upon a clear and firmly-settled plan of teach-
ing. I still possess the “teaching-plan ” of Pestalozzi's institution
in use at that time. This teaching-plan contains, in my opinion,
much that is excellent, somewhat also that is prejudicial. Ex-
cellent, I thought, was the contrivance of the so-called “exchange
classes.” T In each subject the instruction was always given
through the entire establishment at the same time. Thus the
subjects for teaching were settled for every class, but the pupils
were distributed amongst the various classes according to their
proficiency in the subject in hand, so that the whole body of
pupils was redistributed in quite a distinct division for each
subject. The advantage of this contrivance struck me as so
undeniable and so forcible that I have never since relinquished
it in my educational work, nor could I now bring myself to do
so. The prejudicial side of the teaching-plan, against which I
intuitively rebelled, although my own tendencies on the subject
were as yet so vague and dim, lay, in my opinion, in its in-
completeness and its onesidedness. Several subjects of teaching

* Austria was not the only country alive to the importance of this new
teaching. Prussia and Holland also sent commissioners to study Pestalozzi’s
system, and so did many other smaller states. The Czar (Alexander L) sent
for Pestalozzi to a personal interview at Basel.

t Wandernde Classen. Some of our later English schools have adopted a
similar plan.
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and education highly important to the all-round harmonious
development of a man seemed to me thrust far too much into
the background, treated in step-motherly fashion, and superficially
worked out.

The results of the arithmetical teaching astounded me, yet I
could not follow it into its larger applications and wider extent.
The mechanical rules of this branch of instruction seemed to
whirl me round and round as in a whirlpool. The teacher was
Kriisi. The teaching, in spite of the brilliant results within its
own circle, and in spite of the sharpness of the quickened powers
of perception and comprehension in the children by \\'hlch_ it
attained those results, yet, to my personal taste, had something
too positive in its setting forth, too mechanical in its reception.
And Josias Schmid * had already, even at that time, felt the
imperfection of this branch of instruction. He imparted to me
the first ground-principles of his later work on the subject, and
his ideas at once commanded my approval, for 1 saw they
possessed two important properties, manysidedness and an
exhaustive scientific basis.

The teaching of drawing was also very incomplete, especially
in its first commencement ; but drawing from right-angled prisms
with equal sides, in various lengths, which was one of the
exercises required at a later stage, and drawing other mathe-
matical figures by means of which the comprehension of the
forms of actual objects of every-day life might be facilitated were
much more to my mind. Schmid’s method of drawing had not
yet appeared. :

In physical geography, the usual school course, with its many-
coloured maps, had been left far behind., Tobler, an active young
man, was the principal teacher in this section, Still, even this
branch had far too much positive instruction T for me. Particu-
larly unpleasant to me was the commencement of the course,
which began with an account of the bottom of the sea, although

* One of Pestalozzi’s teachers, to whom especially was confided the arrange-
ment of the arithmetical studies.

+ By positive instruction Froebel means learning by heart, or by being told
results ; as distinguished from actual education or development of the faculties,
and the working out of results by pupils for themselves.
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the pupils could have no conception of their own as to its nature
or dimensions, Nevertheless the teaching aroused astonishment,
and carried one involuntarily along with it through the impres-
sion made by the lightning-quickness of the answers of the
children.

In natural history 1 heard only the botany. The principal
teacher, who had also prepared the plan of instruction in this
subject for all the school, was Hopf, like the rest an active young
man. The school course arranged and carried out by him had
much that was excellent. In each separate instance—for example,
the shape and position of leaves, flowers, etc.—he would first
obtain all the possible varieties of form by question and answer
between the class and himself, and then he would select from
the results the form which was before them in nature. These

lessons, which were in this way made so attractive, and whose *

merits spoke for themselves, showed, however, when it came
to practical application, an unpractical, I had almost said, a self-
contradictory aspect.

(When, afterwards, in 1808, I visited Yverdon for the second
time, I found to my regret neither Tobler nor Hopf there.)

With the method used for the German language I could not at
all bring myself into sympathy, although it has been introduced
into later school books elsewhere. Here also the arbitrary and
non-productive style of teaching ran strongly counter to }116 at
every step.

Singing was taught from figures.* Reading was taught from
Pestalozzi's well-known “A.B. C.”

[Memorandum,—All this lay dark within me, its value un-
recognised even by myself. But my intellectual position tended
to become more settled by passing through these experiences.
As to my state at the time, I have, as accurately as may be,
described it above, as at once exalted and depressed, animated
and dull. That Pestalozzi himself was carried away and

* This must mean the system mvented by Rousseau, a modern development
of which is the Chevé systemmow widely used on the Continent. In England
the tonic-sol-fa notation, which uses syllables instead of figures, but which rests
fundamentally on the same principles, is much more familiar.
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bewildered by this great intellectual machine of his appears from
the fact that he could never give any definite account of his idea,
his plan, his intention. He always said, “Go and see for
yourself” (very good for him who knew /Aow to look, how to
hear, how to perceive); it works splendidly ! ”* It was at that
time, indeed, surprising and inexplicable to me that Pestalozzi’s
loving character did not win every one’s heart as it won mine,
and compel the staff of teachers to draw together into a connected
whole, penetrated with life and intellectual strength in every
part. His morning and evening addresses were deeply touching
in their simplicity ; and yet I remarked in them even already at
that time some slight traces of the unhappy dissensions after-
wards to arise. T]

I left Yverdon in mid-October (1805) with a settled resolution

" to return thither as soon as possible for a longer stay. As soon

as I got back to Frankfurt, I received my definite appointment
from the Consistorium.f The work that awaited me upon my
arrival from Switzerland at the Model School (which was, in fact,
properly two schools, one for boys and one for girls) was a share
in the arrangement of an entirely new educational course and
teaching-plan for the whole establishment. The school contained
four or five classes of boys and two or three of girls; altogether
about two hundred children. The staff consisted of four per-
manent masters and nine visiting masters.

As I threw myself heartily into the consideration of the
necessities and the present position of the school, and of the
instruction given there, the working out of this plan was left
almost wholly in my hands, under the conditions imposed upon us.
The scheme I produced not only succeeded in winning the appro-
bation of the authorities, but proved itself during a long period

® & Coht und schant, es geht ungehiir (ungeheuer).”

+ The miserable quarrels between Niederer and Schmid, which so distressed
the later years of Pestalozzi, are here referred to.

t A Consistorium in Germany is a sort of clerical council or convocation,
made up of the whole of the Established clergy of a province, and supervising
Church and school matters throughout that province, under the control of the
Ministry of Religion and Education. No educator could establish a school or
take a post in a school without the approval of this body.
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of service beneficial in the highest degree, both to the institution
itself and to its efficiency; notwithstanding that it put the
teachers to some considerable personal inconvenience, as well as
making larger claims upon their time than was usual,

The subjeets of instruction which fell to my share were
arithmetic, drawing, physical geography, and German. I
generally taught in the middle classes. In a letter to my brother
I spoke of the impression made upon me by my first lesson to
a class of thirty or forty boys ranging from nine to eleven; it
seemed as if I had found something I had never known, but
always longed for, always missed, as if my life had at last dis-
covered its native element. I felt as happy as the fish in the
water, the bird in the air.

But before I pursue this side of the development of my life I
must touch upon another which was far more important to the
evolution of my character as man, as teacher, and as educa-
tionist, and which, indeed, soon absorbed the first within itself.

Not long after my old friend, to meet with whom I had come
to Frankfurt, had introduced me to Gruner, he went back himself
to his work as private tutor. Afterwards he heard of a family (in
Frankfurt) desiring a private tutor for the sous. Since he could
not introduce me personally to this family he did so by letter,
and several weeks before my journey to Yverdon he had, in fact,
written to them about me in very kindly terms. It was for three
sons principally that instruction and education were required.
They came to see me, and after they had gone their personal
peculiarities and their previous teaching and training, with the
results, were fully described to me, and I was then consulted as to
their future education. Now to education as an object* I had
in truth never yet given a thought, and the question threw me into
great perplexity. Nevertheless it required an answer, and more-
OVET a precise answer.

In the life and circumstances of these lads I discovered frequent
similarities with my own boyhood, which sprang to my memory
as Ilistened. I could therefore answer the questions which were

* That is, the education of other minds than his own ; something beyond
mere school-teaching.
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put to me out of the development and educational experiences of
my own life ; and my reply, torn as it was from actual life, keenly
felt and vigorously expressed, bore upon it the stamp of truth.
It was satisfactory to the parents; and education—development,
which hitherto had been subjective alone for me—that is, as
self-development—now took an objective form, a change which
was distinctly painful to me. Long, long it was before I could
bring this business of education into a form expressible by words.
I only knew education, and I could only educate, through direct
personal association. This, then, I cultivated to the best of my
power, following the path whither my vocation and my life now
called me.

To say truth, I had a silent inward reluctance towards private
tutorship. I felt the constant interruptions and the piece-meal
nature of the work inseparable from the conditions of the case,
and hence I suspected that it might want vitality; but the
trusting indulgence with which 1 was met, and especially the
clear, bright, friendly glance which greeted me from the two
younger lads, decided me to undertake to give the boys lessons
for two hours a day, and to share their walks. The actual
teaching was to be in arithmetic and German. The first was soon
arranged. I simply followed Pestalozzi's course. But as to the
language I encountered great difficulties. I began by teaching it
from the regular school-books then used, and indeed still in use.
I prepared myself to the best of my ability for each lesson, and
worked up whatever I felt myself ignorant of in the most careful
and diligent way. But the mode of teaching employed in these
books frustrated my efforts. 1 could neither get on myself nor
get my pupils on with it. So I began to take for my method
Pestalozzi’s “ Mothers’ Book.” In this way we went on much
better, but still I was not satisfied; and, indeed, I may say that
for a very long time no system of instruction in German did
satisfy me.

In arithmetic, by using the “ Tables of Units ™* in Pestalozzi's

* Einertabelle; tables or formulas extending to units only ; a system em-
bodied to a large extent in Sonnenschein’s “ ABC of Arithmetic,” for teaching
just the first elements of the art.
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pamphlet, I arrived at the same results which I had seen in
Switzerland. Very often my pupils had the answer ready when
the last word of the question had scarcely been spoken. Yet I
presently found out some defects in this method of teaching, of
which I shall speak later on.*

When we were out walking together, I endeavoured to my
utmost to penetrate into the lives of the children, and so to influ-
ence them for good. I lived my own early life over again, but in
a happier way, for it now lay clear and intelligible before me in
its special as well as its general characteristics,

All my thoughts and work were now directed to the subject of
the culture and education of man. This period of my life became
full of zeal, of active development, of advancing culture, and, in
consequence, of happiness. And my life in the Model, Schlool
also, with my boys and with my excellent colleagues, unusually
clever men, was very elevating and encouraging.

Owing to the position and surroundings of the school buildings
which, though not apparently extensive as seen from the street’
contained a considerable courtyard and a spacious garden thé
scholars enjoyed perfect freedom of exercise, and could pla}3 just
as they liked in courtyard or garden ; with the result, moreover
of thereby affording a most important opportunity to the variou;
teachers of becoming really intimate with the characters of the
boys they taught, And there grew up out of all this a voluntary
resolution on the part of the teachers that every teacher should
take his boys for a walk once a week. Each adopted the method
he liked best; some preferred to occupy the time of the walk over
a permanent subject; others preferred leaving the subject to chance.
I usually occupied my class with botanising; and also as geo-
graphical master, I turned these occasions to profit by leading on
my boys to think for themselves and to apprehend the relations of
\iarious parts of the earth’s surface : on these and other percep-
tions gained in this way I based my instruction in physiography
making them my point of departure. :

The town was at once my starting-place and my centre. From

* Like other matters, this, too, has been left undone, as
: : : e, as far a
(unfinished) letter is concerned, : St
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it T extended our observations to the right and to the left, on this
side and on that. I took the river Main as a base line, just as it
lay ; or I used the line of hills or the distant mountains. I settled
firmly the direction of the four quarters of the compass. In every-
thing I followed the leading of Nature herself, and with the data so
obtained I worked out a representation of the place from direct
observation, and on a reduced scale, in some level spot of ground
or sandy tract carefully chosen for the purpose. When my repre-
sentation (or map) was thoroughly understood and well impressed
on every one’s mind, then we reconstructed it in school on a
black board placed horizontally. The map was first sketched
by teachers and pupils between them, and then each pupil had
to do it by himself as an exercise. These representations of the
earth’s surface of ours had a round contour, resembling the
circular outline of the visible horizon.

At the next public examination of the school, I was fortunate
enough, although this first attempt was full of imperfections, to
win the unanimous approval of the parents present ; and not only
that, but the especial commendation of my superiors, Every one
said, “ That 1s how Ehysiography"-‘ should be taught. A boy must
first learn all abé#fhis home before he goes further afield” My
boys were as well acquainted with the surroundings of the town
as with their own rooms at home ; and gave rapid and striking
answers as to all the natural peculiarities of the neighbourhood.
This course was the fountain-head of the teaching method which
1 afterwards thoroughly worked out, and which has now been in
use for many years.

In arithmetic I did not take the lower, but the middle classes ;
and here also my teaching received cheering encomiums,

In drawing I also taught the middle classes. My method in
this subject was to work at the thorough comprehension and the
representation of planes and solids in outline, rising from the
simplest forms to complex combinations. I not only had the
gratification of obtaining good results, which thoroughly satisfied
lhose who tested them, but also of seeing my pupils work with
pleasure, with ardour, and with individuality.

* Erdiunde.
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In the girls’ school I had to teach orthography* in one of the
elementary classes. This lesson, ordinarily standing by itself,
. disconnected with anything, I based upon correct pronur](giation.‘f‘
The teaching was imperfect, certainly ; but it nevertheless gained
an unmistakable charm for both teacher and pupils ; and, finally
1ts results were very satisfactory. ;
In one of the other classes of the girls’ school I taught
preparatory drawing. I took this by combinations of single lines;
but the method was wanting in a logically necessary connection
so that it did not satisfy me. I cannot remember whether thf;
results of this teaching were brought to the test or not,
Such was the outcome of my first attempts as a teacher. The
kind indulgence and approval granted to me, more because of my

good intentions and the fire of my zeal than for my actual per-

formance, spurred me on to plunge deeper into the inquiry
as to the nature of true teaching. But the whole system of a
large school must have its settled form, with its previously-
appointed teaching-course arranged as to times and subjects ; and
everything must fit in like a piece of clockwork. My system, on

the other hand, called only for ready senses and awakened intellect.
Set forms could only tolerate this view of education so far as it
served to enliven and quicken them. But I have unfortunately
again and again observed during my career, that even the most
active life, if its activity and its vitality be not properly understood
and urged ever onward, easily stiffens into bony rigidity. Emnough,
my mind, now fully awakened, could not suffer these set forms
necessary though they were ; and I felt that I must seek out somé
position in which my nature could unfold itself freely accord-
ing to the needs of the development of my life and of my
mind.

This longing endeaveur of life and mind, which could not
submit to the fetters of external limitations, may have been the
more exaggerated at the time by my becoming acquainted with
Arndt’s “ Fragments on Human Culture,”+ which I had purchased.
This book satisfied at once my character, my resolves, and my

* Recht schreiben, t Recht sprechen,
1 One of Arndt’s pamphlets, then cuite new.
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aspirations ; and what hitherto lay isolated within me was brought
into ordered connection through its pages, while ideas which
possessed me without my perceiving them took definite form and
expression as the book brought them to light. Indeed, I thought
then that Arndt’s book was the bible of education.

In those days I spoke of my life and my aims in the following
words : “1 desire to educate men whose feet shall stand on
God’s earth, rooted fast in Nature, while their head towers up to
heaven, and reads its secrets with steady gaze, whose heart shall
embrace both earth and heaven, shall enjoy the life of earth and
nature with all its wealth of forms, and at the same time shall
recognise the purity and peace of heaven, that unites in its love
God’s earth with God’s heaven.” In these phrases I now see my
former life and aims vividly brought before me as in a picture.

Little by little a desire gained strength within me to free
myself from my engagement at the Model School, to which I had
bound myself as teacher for at least three years. The headmaster
(Gruner), whom I have already named, was sufficiently a student
of men to have perceived that so excitable a man as I could never
work harmoniously in such an institution as that which he
directed; so I was released from my engagement, under the
condition that I should provide a suitable successor. Fate was
propitious to me once more. I found a young private tutor with
whom I had long been in friendly correspondence, and who had
all those gqualities which were lacking in me. He was not only
thoroughly proficient in the grammar of his mother tongue
(German), but also in the grammar of the classical tongues ; and,
if I am not mistaken, in French also. He had a knowledge of
geography far beyond anything I could boast, was acquainted with
history, knew arithmetic, possessed some familiarity with botany,
—much greater, indeed, than I suspected. And what was worth
more than all this, he was full of vigour in mind, heart, and life.
Therefore the school was every way the gainer by my departure,
so greatly the gainer indeed, that from that time no further change
has been necessary. That same teacher still lives and works
in that same post.®

* 1827.




